Centre of Excellence

AUDITING THE INTENT, IMPLEMENTATION AND IMPACT OF THE WRITING CURRICULUM

Intent of the Writing Curriculum

Any Action Required?

What is the rationale behind the
Writing Curriculum at Holmwood
School?

e.g. is writing underpinned by quality
literature, or are opportunities for
writing across all subjects the main
driver for the English curriculum? Why
were these decisions made?

How are relevant policies reflected
in practice?

Response Evidence
To teach pupils to write effectively for | Data
a range of purposes and a range of | Book scrutiny
readers, adapting their vocabulary | Assessment

Lesson Observations
Feedback from children
Marking — next steps

and style as appropriate.

To encourage pupils fo write with
interest, commitment and
enjoyment.

To show pupils how to evaluate and
improve their own writing;

To show pupils how to use
punctuation fo make meaning clear
to their reader.

To teach pupils a fluent and legible
style of handwriting, promoting and
understanding of how fo present
work appropriately.

Ensures children attain the key skills
fo allow them to succeed and be
confident.

Development Matters scores
Phonics Screening
End of KS 1 SATs

To further develop and promote
importance of good quality literature
and expectations, ensuring there is
evidence across the curriculum
within topic books.

To promote phonics systematic
approach.
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How does it reflect the school
context and the specific needs of the
pupils who have SEMH, ASD, SLD and
coghnitive difficulties?

Consider the pupils’ starting points
e.g. CLL on enfry into EYFS.

What have been the recent tfrends in
wrifing at the end of each Key
Stage?

Is a lack of vocabulary a potential
barrier to progress? If so, what does
the school do to address this?

How does the writing scheme reflect
the schools aims and values /
mission statement?

If writing is menftioned explicitly then
how is this reflected in policy and
day-to-day pracftice?

Teaching and support in an
enriching stimulating school
environment — equal opportunities

Differentiatfion

Backiracking - following systematic
approaches

Speech and language

Phonics

To develop reading — phonics —
comprehension — writing

Knowledge mats which include
taught language.
Spoken language to children by staff

Use English skills throughout the day -
spoken language, application of
knowledge and skills in work —
throughout the curriculum subjects —
reading.

To continue to use enriched
topic/relevant spoken language and
vocabulary (sticky knowledge mats).

To further promote school ethos,
Recap that their learning will allow
them to successfully take their place
in a rapidly changing world.

Are all relevant staff and governors
aware of the rationale and aims of
the Writing scheme of work?

e.g. are governors aware of the
expectations of the Nationall
Curriculum and what this look like in
terms of pupil outcomes?

Can SLT and governors answer the
first question, at the beginning of this
audite

Staff meetings — updates

PD Days

Governing body meetings which
agree to all policies

Yes, informed and discussed at

Governing Body meetings

Yes — to provide skills for life in a
changing world

Agreed policy reviews at Governing
Body meetings — minutes of the
meetings taken

Attendance of staff meetings/PD
Days

To continue to invite members of the
governing body to staff meetings/PD
Days.

To continue to share updates and
areas to develop in school.
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Do long term and medium term
plans show clear progression in the
sequencing of writing skills and
subject knowledge?

How does this bridge the gap
between the EYFS curriculum and
KS1 programme of study?

Is progression clearly based on the
NC programmes of study for each
Key Stage, but also broken down into
year group progression?

e.g. is there clear and incremental
progression from EYFS to the end of
KS22

How does the school ensure
progression in writing between Year
3 and Year 4 for example?

Yes, they progress — sequencing on
from child’s previous learning

Bridging document available

Coverage is stated for each year
group but if it is not appropriate,
teachers will take their learning
objectives from the necessary year
group to ensure that a systematic
approach to the child’s learning is
used and gaps are filled.

Although the outcomes are the
same — Y3 and Y4 have been split to
ensure the progression is appropriate
and that next steps can be made.

Long term planning
Medium term planning

NC is broken down into year group
progression — success criteria stated —
Teachers to bride any gap from one
SC to the next step if the child needs
a smaller progressive step.

Clear incremental progression from
EYFS toYé, but children will work at
own attainment.

Subject lead devised Holmwood
School separation of Y3 and Y4 to
ensure there was a progressive
process to learning.

To continue to monitor planning to
ensure progression and sequencing
isin place.

To further clarify importance of clear
and incremental progression — staff
meeting/CPD.

How has the writing scheme of work
been adapted to enable all pupils to
access content and make progress,
according to need and starting
point?

What does published data suggest
about the progress and attainment
of different groups of pupilse

Are any gaps explainable?

What is being done to ensure current
disadvantaged pupils and SEND
pupils make effective progress?
What adaptations have been made
to enable specific pupils to access

Curriculum is broad and rich and
enables all pupils fo access content
and make progress irespective of
needs and starfing point.

Activities and tasks are assigned fo
each pupil - they are suited to their
needs.

Support staff will lead activities to
ensure child gets support and
encouragement to learn and
achieve - fully differentiated.

Confidence in spoken language/to
engage

Taste of success

Progress in books

Confidence in achieving their
success criteria

To continue fo differentiate and
ensure all learning needs are met o
ensure successful learning.
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curriculum contente How does the
school know these are effective?¢

How do teachers revisit prior learning
and skills?

How do teachers ensure prior
knowledge is retrieved and
retained?

Where gaps are identified, what
happens to fill them?

Yes —retrieval activities are given
before the start of a new genre. Gap
can be consolidated and pupils can
be challenged accordingly to
ensure progression takes place.

Yes- refrieval exercises take place at
the start of a new genre to assess
prior learning and also weekly or
every two weeks throughout a unit.

This will be revisited in small groups
where applicable - all pupils work on
differentiated tasks to suit their
learning needs.

Weekly planning
Reftrieval activities

Book Scrutiny
Weekly planning

Book scrutiny
Weekly planning

To continue to ensure that prior
learning is revisited.

To confinue ensure retrieval exercises
take place.

To continue to ensure gaps are
revisited to those pupils where
applicable.

How do you use evidence of pupils’ All learning needs are met. Planning To continue to inform planning from
learning to feed into further planning | Planning is informed - differentiated | IEPs evidence of pupils’ learning.
and adaptation of the curriculum? - pupils’ challenged where EHCPs
applicable.
Is your planned writing curriculum Yes Assessment scrutiny — moderation To continue to ensure writing is

(intent) actually delivered
(implemented)?

Book scrutiny

Writing across the curriculum book
scrutiny

Planning

implemented across the curriculum.

Do teachers and support staff feel
confident in delivering all aspects of
the writing curriculum?

Teachers - Yes — no concerns have
been brought to the attention of the
subject leader.

Some support staff receive in team
support from their class teacher to
conftinually ensure all staff are
supported where needed.

Whole school staff CPD arranged as
required

In class support
Staff meetings
CPD

To continue to staff where needed.
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How does the school ensure pupils
can at least meet end of key stage
requirements in Writing?

Are all aspects of the NC
programme of study being faught
effectively?

Is there a disparity between progress
and attainment in reading
compared with writing for example?
If so, why is this and what Is being
done fo address any issues?

What is in place to challenge more
able pupils in each year group?

Children will learn at their own
attainment — some children will not

meet end of key stage requirements.

All children have a wide range of
special needs

All children taught areas of the NC
at alevel where they can achieve
and make progress.

Children will be challenged where
necessary — they will work at greater
depth where applicable.

Intervention
Small group teaching

To continue to ensure pupils close to
meeting end of key stage
expectations are challenged within
in small groups or 1:1 intervention.

How does the school's writing
scheme of work reflect the Aims of
the NC programme of study?

Are all elements covered and is this
reflected in short term planning?

Coverage across the year and
revisited throughout the year

Long term plans (Curriculum map)
Medium term plans

Weekly planning

Daily planning

To continue to ensure the curriculum
is accessible to all pupils and is
adapted to meeft their needs to
ensure progress takes place.

What opportunities are there for
pupils to develop their writing skills in
other subjects?

Shared writing

Guided wrifing

Sharing work

Instructions

Research internet/Espresso — typing
computing

Reading is carried out throughout
the day

- across curriculum subjects

- Internet use

- Updated relevant library

- Subject/topic books

- Newspapers
Book are available so classroom
reading tables are created — allows
children to independently read or
can be used as part of a task.
Children are keen to share findings,
share facts, participate in shared
reading.

To allow children to independently
locate books/read/research and
share findings.
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What opportunities are there for
pupils to develop their writing skills
and knowledge in maths?

Are pupils expected to spell key
mathematical vocabulary correctly
in their work?

Do pupils write in full sentences when
appropriate in maths work e.g. when
explaining their reasoning?

Do pupils have opportunities to
develop their spoken language in
maths lessonse

Is handwriting and punctuation of
the expected standard in maths
books?e

Writing Mathematical vocabulary

To write full sentences, extend where
possible to show reasoning
Handwriting and presentation
Expected to spell vocabulary
independently depending on the
individual child and their ability.

Handwriting and punctuation is
expected to be at standard -
dependent on individual child.

Spoken language used to explain
reasoning/calculations where
required.

If applicable to the pupil, to promote
writing in full sentences in maths eg

- reasoning

- statistics

- word problems.

Some children can work towards this.
Many will not be ready.

Implementation of the English Curriculum

Response

Evidence

Any Action Required?

Are you clear about your roles and
responsibilities as English subject
leader?

How often do you monitor English
across the schoole

Who do you feedback to?
Who is responsible for ensuring
curriculum coverage?

Who ensures staff CPD needs are
identified and met2

Who is responsible for data analysis
and sharing this information?

Who organises English enrichment
such as lunchtime library or events
such as World Book Day?¢

Ongoing - Termly observations- Half
terming learning walks

Staff member, HT, DHT

HT, DHT and English Lead

HT/Subject Lead/ Class teacher
(Teacher Assessment)

English Lead

English Lead Job Description

Planning scrutiny, book scrutiny

Learning walk — whole school
feedback

Individual lesson observation
feedback — written feedback for
each teacher.

Subject lead to check curriculum
coverage/planning/books.

CPD - SLT identify areas to develop

To continue to check and read
English Lead job description.

To continue to closely monitor English
across the school.

To take the opportunity fo share
data analysis more frequently.

To consider more enrichment ideas —
eg use library af playtime/ lunch
fimes/chil.
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HT/English Lead/ Class teacher
(Teacher Assessment)

Simon Murry/Roald Dahl Day/World
Book Day/ Readathon/Pyjamarama
Writing follow up activities

Do you have sufficient subject
knowledge and expertise to lead
English and ensure the writing
scheme of work is fit for purpose?

If you do not have experience of
teaching English across the whole
age range of the school, how do
you ensure standards are high in all
phases?

Vast ranges of differentiation within
each class across the school.

Expertise in differentiation, ensuring
sequencing of learning is followed.

Attended courses led my
Middlesbrough English Lead
Licise with colleagues from others
schools/authorities/academies
Vast ranges in differentiatfion

Pre KSS to end of Y6

Moderation of writing

To continue to attend courses/CPD.
To confinue to peer observe in
confrasting year groups/Key stages.

How do you inform senior leaders
and governors about writing
outcomes in English, so they can
quality assure your work?

Is your leadership role included in
performance management
objectives?

How is the English improvement plan
monitored?

How do governors know about
pupils’ outcomes?

Do you provide short written reports
or verbal feedback to senior
leaders?

Do you give presentations?

Have you worked alongside
governors when they visit the school
to focus on English?

Does the subject leadership role
include working with governors in the

SLT meetings are aftended
Written updates passed on to
governors

Share in person

Where necessary
Talk and update when they visit

Reported in governor meetings
Licise as and when required
Updated written reports

To work more closely with governors
fo ensure they continue to be
involved in updates/general day to
day development of English across
the school.
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analysis of IDSR /ASP and how it
relates to the school's own
information?

How do you evaluate the
professional development needs of
your colleagues and then provide
support and training?

Do you have the expertise to do this2
Have you used external frainers or
consultants?

Do you considered using The English
Association as a source of support
and information?

How do you assess the CPD needs
and then evaluate the usefulness
and impact of any CPD?2

Staff identify own needs for further
support and training

Book scrutiny and planning scrufiny
can highlight areas

Staff with falk to English lead/DH or
HT for further support.

Whole school issues, CPD will be
arranged and provided by subject
lead, or external consultant.

Evidence from learning walks
Lesson Observations

External frainers to share their
expertise on a given area in relation
tfo Holmwood School.

To continue to participate in CPD as
a whole school.

When and how have you developed
best practice in writing across the
school?

Can you identify the most
knowledgeable and skilled English
teacherse

How have you shared their
expertise?2 What has been the
impact of thise

Do any NQTs and newly appointed
teachers know you are the English
leader and you can be approached
for advice?

Do any staff, including non-teaching
staff (or their family members) have
any skills or knowledge relating fo
English (e.g. amateur dramatics,
public speaking, writing, proof
reading?) and if so, do they share
these experiences with the pupils to

Real life author and illustrator invited
into school annually

Yes

Peer lesson observation — taking
away strategies and outstanding
practice to implement in own
practice.

Infroduction of self as English Lead,
sharing relevant curriculum
information and resources. Available
to help and support.

Lesson Observations
Learning walks

Staff are invited/recommended to
observe where the
expertise/strengths are.

Staff can implement strategies into
their own classroom practice.

New staff/NQTs aware of who English
Lead is.

To continue to do peer on peer
lesson observations — to share
outstanding practice.

To share ideas and resources more
frequently.

To moderate work more frequently.
To carry out book scrutiny across the
school more frequently.
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support learning and provide role
models 1o raise pupils’ aspirations?

How is writing shown to be valued
and important throughout your
educational setting?

High expectations of writing
Raised profile of writing in school and
across the curriculum

Writing is shared in assemblies
Weekly English/Writing award
Displays

HT and DHT awards

To confinue to share the value of
writing across school.

Is the writing scheme of work
effectively resourced?

Has a recent audit of resources been
undertaken and any gaps
addressed to ensure the full
curriculum can be taught and pupils
engaged?

e.g. are pupils able fo access high
quality texts across a range of
genres?e

Are quality texts shared within all
year groups on a daily basis to
promote knowledge of plot,
characters, vocabulary and genres
that will feed into pupils’ writing?
How are these texts selected?

Is a writing culture embedded in your
pupils¢ How do you know?e

Yes

Yes — been through whole school
planning/topics/coverage, all topics
where possible have high quality
texts to keep children engaged.

Yes — always strive to improve and
offer arange to capture the interests
of the pupils.

Updated Library —

fiction and non-fiction

poetry

guided reading

shared reading

phonics

topic related books to promote
reading and research linked to topic
newspapers

Promoting independent research
and reading for pleasure

To continue to ensure high quality
texts across all genres.

How are writing skills revisited and
practised through other curriculum
subjecis?

High expectations and opportunities
to apply knowledge and skills are
practised throughout the curriculum
where possible.

Topic and Science books

To continue to ensure writing skills are
used across the curriculum.

How do you make sure that pupils
embed key concepts (eg genre
features) in their long-term memory?
How do we know when they have?

Where applicable — pupils can
create their own tick lists and success
criteria

Retrieval activities
Own success criteria and check lists

To continue fo offer
opportunities/tasks for pupils to
enhance their long term memory.

How is pupil progress in writing
tracked?
How often is the data recorded?

Descriptor sheets for the end of each
year group expectation are
available. Teachers use these to

B squared
Teacher assessment
Next steps in marking/oral feed back

To continue to use descriptor sheets
when assessing writing.
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How is it recorded and used to inform

highlight success, areas to develop

Planning

planning? are also informed.
How daffective are your assessment Writing assessment takes place in In class —in relation to class planning | To offer more opportunities to
arrangements? class when appropriate and in line Moderation across year group teams | moderate across the school.

How do you moderate assessments?

with teachers planning of genres.
Moderation opportunities with
Subject Lead

or with Subject Lead
Some staff meeting time/PPA time is
allocated to moderating.

To continue to update folder of
exemplification material.

How do teachers adapt long term
and medium term planning to meet
the needs of specific classes, groups
and individuals?

How do teachers use class profile
information to help plan English
lessonse

Are teachers aware of their pupils’
starting points as they relate to
Englishe

What skills, knowledge and
experiences do the pupils have at
the beginning of the year or unit of
work?2 How does this inform
planning?

Well differentiated lessons fo meet
the needs of every pupil

Baselines available/previous
assessment/previous work/IEPs

Retrieval activities

Differentiated tasks

Previous assessment

B squared

IEPs

Conversations with previous teacher
Reports

To continue to ensure all planning
meets the needs of the pupils.

How is writing delivery equitable for
all groups and appropriate?

How are the needs of
disadvantaged pupils and SEND
pupils met in English lessons?2

How has this been monitored and
evaluated?

All needs met — well differentiated
lesson to suit each learner

Being a special school, this is
continuous and ongoing.

Planning is differentiated

Success criteria is differentiated
Support staff lead 1:1/small groups as
directed by Teacher

Carried out daily

To continue to develop creative
activities to practise skills, knowledge
and understanding intended.

To continue to simplify success
criteria when required to do so.

Is English knowledge taught to an
appropriate depth and with clear
and necessarily detailed progression
through each year group?

Is progression in knowledge as well
as skills clearly evidenced when

Knowledge taught — built up
on/revisited/revised before moving
on.

Children are not always age
appropriate, so the work of specific

Due to circumstances beyond our
confrol, home learmning packs can be
provided

To continue to promote outstanding
aftendance.

© Focus Education Ltd. 10



comparing work from consecutive
year groupse

children would have to be
compared.

Are effective assessment
arrangements in place for Writing?
How does this information make a
clear difference to teaching and
outcomes?

Is it a useful system that is not overly
time consuming or is it there just to
produce data?

How are more able pupils identified
and how are their needs metin
lessons?

Assessments for phonics, reading,
spelling, SPAG, spoken language
and writing Progression Steps1 to End
of Y6 (B squared)

Moved onfto mastery

Book scrutiny of specific children

To find evidence and share with staff
— develop a portfolio of examples.

How are standards in writing
moderated to ensure assessments
are accurate?

Are there moderated exemplars of
end-of-year English work available in
school to enable teachers to
benchmark other pupilse

Do class teachers and the English
subject leader compare pupils’ work
in English books and in other subjects
across classes to check expectations
are the same for each year group
and for pupils of similar starting
points?

Internal and external moderation

Yes — moderation to check standards

are of similar standard

Moderation of End of KS1 and KS2

Moderation throughout the school
year on a one to one basis with
Teacher and English Lead.

Subject Lead required to moderate
sample of work.

Internal and external moderation
External moderation — Local
Authority and Liaising with other
schools

To ensure more in school moderation
takes place.

To continue to update exemplars of
work to be used as a benchmark.

How does the English leader know
that the planned curriculum is taught
in each class?

What monitoring takes place?

Does the subject leader have a
clear idea of what is being taught
when, and checks this is happening?

Long term, medium term and weekly

planning
Book scrutiny

Book scrutiny
Planning scrutiny
Talk to staff

Talk to pupils
Assessment

To check for curriculum gaps —
implement support, fraining and
relevant resources as required.
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Have any curriculum gaps been
addressed, which perhaps occurred
because of resourcing issues or lack
of subject knowledge?

Impact of the English Curriculum

Response Evidence Any Action Required?
How can the school demonstrate Where the pupil is able to, they are Data To continue to meets the needs of
that pupils reach end of key stage challenged with their learning so that | EHCPs individual pupils.

expectations in writing?

What are the key messages from
IDSR / ASP?2

How does information for current
cohorts compare with historic data?
Are outcomes for any groups that
did not meet expectations in the
past improving and what is the
evidence for thise

they can meet end of key stage
expectations. Some pupils will make
significant progress but this may not
be to meet end of key stage
expectations. All pupils at Holmwood
School have Education, Health Care
Plans. Teaching and learning is
tailored around the needs of each
pupil.

Historically, different cohorts with
have a mixture of needs, each
cohort will differ. For example the
current Yé cohort have a higher
number of pupils with ASD in
comparison to previous Yé cohorts.

Do any groups under-perform in
writing when compared with their
peers and if so, what is being done
about this?

Are there any significant differences
in outcomes between girls / boys;
SEND pupils / non-SEND;
disadvantaged and other pupils;
Summer born compared with
Autumn born pupils etc?

Where applicable, intervention
support is provided. Pupils may work
ina 1:1 situation to work specifically
with those that require it. All pupils
will work in a small group to ensure
they get the support needed.

To continue to support pupils with
intervention where required. This
could be to challenge pupils to meet
end of year expectations or to
support those whose progress may
have taken a longer period of time.
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